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Our School’s Vision Statement 
 

“St. John’s is a caring, Christian community striving to support its 

members to achieve their God given potential.  Exploring our unique gifts 

and raising aspirations, we prepare our children for the challenges of the 

modern world. Following Jesus’ example, we seek to grow good people 

who can make a difference.” 

 

We believe that 

 

“Children are a gift from the Lord.” 

(Psalm 127 v.3) 

 
 

We believe that any gift from God is most precious. This makes children the 

most precious gift. Consequently, developing and supporting every child in our 

care to become the best that they can be is fundamental to all that we do 

 

 Rationale: 

St. John’s is committed to providing an environment which encourages all pupils to maximise 

their potential. All learners have the right to a broad, balanced and relevant education, which 

provides continuity and progression and takes differences into account. In school we aim to 

provide a rich curriculum that is appropriate to the needs and abilities of all our learners, helping 

them to develop intellectually, emotionally, spiritually, socially, physically, morally and 

aesthetically, so that they may become independent, responsible, useful, thinking, confident and 

considerate members of the community 

As a faith school, our commitment to Christian values means that our learners develop an 

awareness of themselves and others as individuals, each with their own qualities and talents. 

We also recognise the crucial role which parents play in their children's education and make 

every effort to encourage parental involvement in the educational process · 

The more able policy, although specifically aimed at the more able is intended to be inclusive 

in its nature, and is therefore aimed at raising achievement throughout the school, as well as 

meeting the needs of the more able. 

 

Introduction: 
At St. John’s, we recognise that there are pupils who have very high general ability across the 

curriculum or who have a talent in a specific area such as drama, dance, sport, art, music or 

leadership. These pupils are identified, challenged and supported in order to ensure that they 

develop and progress at an appropriate pace. 

At St. John’s we: 

 Recognise that the proportion of more able pupils changes over time as learners 
develop at different rates and move schools. 

 Have strategies in place for the identification of more able pupils. 

 Ensure that more able pupils are extended and challenged 

 Recognise that good teaching that challenges more able pupils in the classroom will 
impact positively on all pupils’ learning. 

At St. John’s our commitment is to provide all pupils, whether more able, struggling or 

average, with the best education, enabling them to reach their full potential. For more able 

pupils, this means stretch and challenge in every classroom and opportunities to further their 
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particular talents within our learning community and outside school. 

Principles 
• More able pupils should have the opportunity to experience success in learning and achieve 

as high a standard as possible 

• Teachers should set high expectations and provide opportunities for more able pupils to 
achieve their potential 

• Teachers should work to overcome potential barriers to learning for individuals and groups 

of more able pupils 

• There should be recognition that some more able pupils are at risk of underachievement 

 

Aims 
 To use a broad range of qualitative and quantitative data to identify our more able pupils.

 To recognise those pupils who may have potential but currently underachieve.

 To provide support and challenge in the classroom, within an ethos of high expectations.

 To ensure that where necessary individuals receive academic or pastoral support to 

overcome identified barriers to learning.

 To build on existing systems of monitoring and evaluation to track the progress of these 

pupils.

 To work with parents to help pupils achieve their potential and to be ambitious

 To provide a range of additional opportunities to develop the experiences of our more able.



What do we mean by More able? 

The term MORE ABLE will replace Gifted Talented and Able, which has been used in 

previous policy documents 

DCSF definition: 

Children and young people with one or more abilities developed to a level significantly 

ahead of their year group (Or with the potential to develop those abilities) 
 

 

More able learners have the ability or potential to work and achieve above age related 

expectations. They are working securely above age related expectations (At greater depth) 

and demonstrate high levels of aptitude or competence in one or more of the following areas: 

 Intellectual (aspects of English, Maths and Science)

 Artistic and Creative (Art, Design, Music and Drama)

 Practical (Design and Technology, Mechanical Ingenuity)

 Physical (PE, Sports and Dance)

 Social (Personal and Interpersonal, Leadership qualities, working with adults)



Exceptionally Able learners demonstrate or have the potential to demonstrate extremely high 

levels of ability compared to their peers across the entire population (i.e. top 2% of pupils 

nationally). In addition to the characteristics listed above, an exceptionally able child may be 
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challenging to teach and may have problems relating to their peer group, perhaps preferring 

adult company. This child is operating at a much higher level than other children nationally. 

Exceptionally able students may: 

 possess extensive general knowledge,

 need the minimum of explanation

 have mental speeds faster than physical capabilities and often reluctant to write at 
length

 prefer to talk rather than write and often talk at speed with fluency and expression

 be reluctant to practise skills already mastered

 have exceptional curiosity and constantly want to know why

 ask searching questions, which tend to be unlike other pupils’ questions

 display intellectual playfulness, fantasise and imagine

 read rapidly, retain what is read and can recall detail

 listen only to part of the explanation and appear to lack concentration or even interest 

but always know what is going on

 jump stages in learning, frustrated by having to fill in the stages missed

 have quick absorption and recall of information,

 seem to need no revision and be impatient with repetition

 have advanced understanding and use of language

 become absorbed for long periods when interested

 often set very high personal standards

 more than usually interested in ‘adult’ problems such as important issues in current 

affairs (local and world), evolution, justice, the universe

 daydream and seem lost in another world

 often take a leadership role

 give inventive responses to open-ended questions

 quick to appreciate nuances and hidden meanings appreciate verbal puns, cartoons, 
jokes and often enjoy bizarre humour, satire and irony

 be unwilling to accept authoritarian pronouncements without critical examination and 
want to debate and find reasons

 

Provision for Exceptionally Able: 

Provision will be individual and encompass the academic, social and emotional needs of the 

exceptionally able pupil. This will be achieved in partnership with exceptionally able pupil, 

the parents/carers, class teacher and any external organisations that may have a role in 

provision. 

To meet the individual needs of the exceptionally able pupils, school may need to: 

 liaise with partner schools within the learning community for advice and resources

 liaise with staff from other educational settings that can provide expertise in particular 
areas

 develop the pupil’s independent learning skills

 allow time for the pupil’s personal interests

 plan for enrichment within the curriculum

 set homework which is challenging for exceptionally able pupils

 adjust groupings to enable exceptionally able pupils to work with those of a similar 
ability
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 Provide extension through challenging resources and questioning (See Blooms 

Taxonomy materials)

 

Dual exceptionality is the term used to describe a child who is not only exceptionally able 

but also has an additional learning difficulty or a disability. 

Multiple exceptionality is the term used to describe a child with high intellectual ability and 
more than one special need or difficulty. 

Put them together and the term used is dual or multiple exceptionality or DME. 

A learner who is DME can face several barriers to their learning, both in the classroom and at home. 

The most common include: 

 his/her strengths conceal a learning difficulty, making their SEN extremely difficult to 

identify

 his/her needs and abilities can be misdiagnosed or misinterpreted

 where a need is identified, emphasis can be placed on supporting this to the exclusion

of the learner’s high learning potential, which also needs to be recognised and 

supported 

 typical measures to support a learning difficulty or disability are not successful for a 

learner who also has high learning potential

 where the learner’s strengths are identified, traditional gifted and talented support is 

not suitable as it is reliant upon basic skills being in place

 the learner may have a diagnosed learning difficulty but because his/her high ability 
allows them to achieve slightly above average, s/he does not qualify for additional 

support.

 

Common difficulties seen alongside giftedness include: 

 Asperger’s syndrome

 ADD/ADHD

 dyslexia, dysgraphia and dyscalculia

 auditory and visual processing disorders

 sensory processing disorders, including dyspraxia

 non-verbal learning disorder.

 

Identifying a DME child 

 written work and verbal work out of synchronisation

 tries to cover up difficulties. For example, may be the joker in the class or use wits 
rather than results

 Issues with homework. Common problems include poor standards of work compared 

to answers in class, forgetting to hand it in or misinterpreting what is being sought by 

the teacher

 test results at odds with knowledge of a subject

 vast knowledge about a subject or an area of interest outside school where there is no 
pressure to perform

 extreme frustration or anger with self (and possibly teacher or parent) when cannot 
get something right

 very low self-esteem

 shows flashes of brilliance

 good problem-solver
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Enriched provision is 
inclusive and can be 
accessed by all, in 

different areas 

PIP 

Provide 
Identify 
Provide 

Extension is provided to 
those who are identified 

MA pupils are identified by 
the outcomes of enriched 

provision 

 thinks conceptually

 poor self-control

 disorganised 

Provision for DME pupils:

EHCPs are used to support pupils with learning difficulties. In addition, at St. John’s we 

show appreciation of the gifts, talents and interests of all our pupils with the aim of raising 

self-esteem and celebrating the diversity within our community. 

 

Through our curriculum and enrichment opportunities, we encourage all learners to develop 

their strengths, self-esteem and aspiration. 
 

Identification of More Able Pupils 
At St. Johns, we believe that identification and provision are inseparable because 

identification includes spotting potential through participation in learning opportunities. 

Consequently we employ a continuous cyclical process of identification and review rather 

than a one-off process, as illustrated below using the P.I.P. model 
 

 

We use a range of strategies to identify more able, exceptionally able and DME learners. The 

identification process is ongoing and beginning when the child joins our school and involves staff, 

pupils, parents and carers. A range of information is taken into account will include: 

 Information from parents and carers.

 Information from previous teachers, pre-school records, external organisation or 

agency.

 Observation of and discussion with pupils

 Ongoing assessment using open-ended/ differentiated tasks.

 Skilled questioning

 Record keeping, target setting and tracking of pupil progress
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 Collation of evidence and book scrutiny (i.e. individual pupil’s work)

 

General guidance on identification 
More able pupils respond readily to learning, show curiosity and a thirst for knowledge. They 

make links between areas of knowledge and can be taught strategies to further demonstrate 

leadership skills. They often think beyond the obvious; independently making connections in 

learning and asking probing questions. Their thinking skills are highly developed across all 

areas of the curriculum and their knowledge is often intuitive and cannot be readily 

explained. 

The following information is not exhaustive or definitive and is not intended as a check list 
but may be useful guidance in the identification process. 

In addition, able pupils can have/be: 

 Good all-rounders

 High ability in one area only

 Of high ability but with low motivation

 Of good verbal ability but having poor writing skills

 Very able with a short attention span

 Very able with limited interpersonal skills

 Keen to disguise their abilities

 SEN (think of learners on the Autistic spectrum)

 Behavioural difficulties

 

Provision 
At St. John’s we strive to ensure that opportunities for extension, enrichment and aspiration 
are built into our school environment. We aim to: 

 Create an ethos where brightness is valued and where gender stereotypes are dismantled

e.g. boys are valued for being good at singing and art and girls are valued for being good 

at sports and football. Pupils are regularly given the opportunity to celebrate their 

individual successes and talents in whole school assembly and within the classroom. 
 

EYFS KS1/2 

Uneven development Needs fewer steps in the process 

Gets cross if task too easy/ hard Enjoys increased pace 

Needs own extended tasks Needs less instruction and practice 

May display ‘unique’ creativity/ interest Copes with abstract tasks 

Easily bored/disruptive Likes open ended situations 

Very good verbal reasoning Needs to learn to fail 

Needs enrichment rather than acceleration Needs to be encouraged to take risks 

Can show reflection above age May prefer the company of adults/ older children 

Emotional literacy may lag behind academic work May need to develop self-esteem 

Makes links between different experiences Manipulates information 

Asks questions Asks questions 

Is curious Is self-critical 

Able to listen/stay on task for longer Plays around yet tests well 

Has own ideas about how to approach activities Is an inventor 

Already knows Draws inferences 



8 
J.Brougham-Cole 30.9.16 

 

Pupils are actively encouraged to share what they have achieved outside school. 

 Encourage pupils to become independent learners from an early age. Pupils in EYFS are 

taught to become Good Learners through stimulating provision in the learning 

environment and by high expectations for purposeful activity based on the child’s 

interests/ needs. In Key stages 1&2, pupils are taught a range of strategies for independent 

work, including the use of working walls, cooperative learning strategies individual and 

group targets. Pupils are also taught about Good Learning Behaviours and how these will 

help them to reach their full potential.

 Be aware of effects of ethnicity, bilingualism, gender and social circumstance on learning 
and high achievement.

It is every teacher’s job to be a teacher of more able pupils. Within the curriculum we use a 

variety of strategies including: 

 Create a have a go classroom climate that is open to risk, failure and learning from this

 Using enjoyable methods and tasks to deliver the curriculum, employing strategies to 

stimulate interest and promote higher order thinking skills

 Enrichment days theme weeks and a range of after school activities

 Recognition of achievement through our rewards system of house points, certificates, 
notes home to parents and star of the week.

  Learning intentions and outcomes are differentiated and extension opportunities 
provided.

  Varied and flexible pupil groupings sometimes allowing more able pupils to work 

together, sometimes allowing them to take particular roles in mixed ability groups.

 Encourage learners to evaluate their own and each other’s work

 Encourage learners to explain things to each other

 Use of higher order questions, verbally and visually to challenge pupils thinking. Key 

questions are included in planning.

 

Roles and responsibilities 

The More Able lead will act as co-ordinator for the more able pupils at the school and will: 

 Maintain the register in consultation with other staff.

 Liaise with the SEND lead and the Family Coordinator.

 

The head teacher and Senior Leadership Team will monitor teaching and learning through: 

 lesson observations

 learning walks

 book scrutiny

 pupils voice

 Pupil tracking and target setting

Subject leads will ensure that pupils receive a wide and varied curriculum that stimulates and 
engages all our learners, by: 

 Keeping abreast of best practice and innovations that will further enhance current 

provision

 Monitoring of their subject (Books, displays, planning)

 Supporting colleagues in planning and teaching

 Identifying enrichment opportunities for more able learners within their subject and 

alerting colleagues to this (e.g. opportunities within the learning community; national 

competitions; places to visit; clubs; teaching materials/ strategies)

All class teachers will: 

 Identify more able pupils in their class
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 Be aware of more able pupils who may be underachieving and intervene

 Monitor the progress of all pupils to ensure that challenging targets are met

 Plan and teach stimulating lessons that provide challenge for all pupils 
The governing body will:

 Regularly review and approve policy for more able pupils

 Scrutinise and challenge school performance data

 Take part in learning walks with the head teacher/ member of SLT to ensure the policy is 

happening in practice

 

Policy Review 
The policy will be reviewed regularly as part of the general policy review cycle. 

 
 Reviewed and updated 12.1.18


